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Moral Imperative Statement

 The systemic unfairness and inequity of 
disproportionality needs to be addressed. As 
a school community, we commit to (being) 
anti-racist by disrupting and dismantling 
institutional racism, barriers and implicit bias 
so that every student has equitable access to 
all opportunities to grow as their authentic 
self.
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 Accountability at WCCSD

 Federal Accountability Status = Target 
District 

◦ Met Expectations:  Students with 
Disabilities

◦ Did Not Meet Expectations:  Black and 
Hispanic students in 3-8 ELA and Math; 
attendance for our Hispanic students 

 District Comprehensive Improvement Plan

 New Accountability Process for 2019-2020
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 Identified by NYS Education Department with 
significant disproportionality in the rates of 
suspensions of Black/Hispanic students and 
students with disabilities (2018-2019 school 
year data)
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Disproportionality is…

• The over-representation of a specific group in special 

education programs or disciplinary outcomes relative to the 

presence of this group in the overall student population, 

and/or

• The under-representation of a specific group in accessing 

intervention services, resources, programs, rigorous 

curriculum and instruction relative to the presence of this 

group in the overall student population.

SOURCE: U.S. Department of Education 5



Risk Index/Rate

The risk index identifies 

at what rate, or 

percentage of risk, 

students of a particular 

racial/ethnic group have 

in a particular outcome.

Examples:

21% of white students 

are  suspended

45% of black students 

are  suspended

Composition 

Index

The composition index 

gives the proportion of 

students by 

race/ethnicity in a 

particular outcome.

Composition indexes are  

used to determine if a  

particular group is over

or underrepresented in a  

particular outcome.

Example:

Latinx students make up 

25% of a school 

population, but receive 

50% of all suspensions 

in a given year

Relative Risk Ratio

Relative risk ratios are  

comparisons of the risks of 

a  particular outcome of one 

group to the risk of the 

remaining group(s) 

experiencing the same  

outcome.

A risk ratio of 1 indicates 

equal  risk. An increase in 

risk ratio  indicates of 

increased risk.

Example:

45% of black students are  

suspended while 22% of all 

other students are 

suspended, leading to a 

relative risk ratio of ~2

SOURCE: 
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 Partnered with NYU Metro Center in root 
cause analysis process
◦ Dr. Maria Hernandez

◦ David Lopez

◦ Reed Swier
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 Formed Core Team who were trained in CR-SE

9

Erin Ayers Elaine Bagley Judie Cady

Jamie Coyne Linda Giroud Danielle Hoch

Deb Leh Cara Montrois Dan Murray

Tracy Pasquantonio Amy Richmond Nick Roche

Jennifer Sinsebox Dalit Spindel Mary Vito

Jennifer Vogt Karen Lee Wilson Eric Windover



◦ School visits using CR-SE visit tool to collect data at 
TJC and MS/HS

 Tool assesses presence/absence of rigorous engaging 
culturally responsive teaching and learning practices 
and classroom climate.
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 Analyzed
◦ District and School referral and suspension data

◦ District and School academic data

 Report card data from English, Math, Science, Social 
Studies, K-5 STAR Math and Reading

◦ District policies, specifically Code of Character, 
Conduct, and Support

◦ District and School discipline referral process

◦ School discipline process

◦ Tier 1, 2, and 3 interventions and supports
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 Analyzed
◦ Beliefs-Survey Data of all Teachers

 Administrator perceptions of teaching

 Intervention and referral processes

 Self-efficacy (internal and external)

 Practitioner’s Perceptions on Culture and Race

 Ensuring Student Success – 5.5/6

 Colorblindness – 3.3/6

 Racial Awareness and Knowledge – 3.5/6

 Professional Responsibility – 4.7/6

 Deficit thinking about Students – 4.5/6
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 Analyzed
◦ CR-S indicators listed from the NYSED Culturally 

Responsive Sustaining Framework – completed by 
Core Team members in two teams

 Student-centered, welcoming and affirming 
environment 6.5/32 (20%)

 High expectations and rigorous instruction 6.5/16 (41%)

 Instruction guidance:  Inclusive curriculum and 
assessment 6.5/28 (39%)

 Ongoing professional learning and support to build 
staff capacity 8.5/22 (39%)

 Family and community ties 10.5/28 (38%)

 School leadership 9/28 (32%)
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 Analyzed
◦ Responses from Culturally Responsive Sustaining 

Beliefs, Policy, and Practice matrix

 Four groups from Core Team individually completed the 
matrix focusing on existing gaps – looking at existing 
beliefs, current policies, current practices, and usable 
practices/solutions

 Student centered welcoming and affirming environment

 High expectations and rigorous instruction

 Inclusive curriculum and assessment

 Ongoing learning and support to build professional staff 
capacity

 Family and community ties

 Leadership
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 Data Systems

 Early Literacy and Math

 Multi-tier Systems of Support (Intervention)

 Family Engagement and Student Voice

15



 Based on data analysis

 Including:
◦ Outcome goals – each of five years

◦ SMART process goals

◦ Implementation strategies

◦ Implementation timeline

◦ Frequent progress monitoring – Plan/Do/Study/Act

 For example, baseline data from root cause behavior 
referrals, early literacy and math data)
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 Develop and use a sustainable data system 
that informs instruction and decision making 
to address the disproportionate outcomes of 
students who are historically marginalized.
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1. CSRE Framework indicator related to disaggregation 
of data by social identity group, evaluation of trends, 
and creation of strategic plan to address 
disproportionality scored at a 0.5 out of 2.

2. Examination of Metro Center’s IESC data workbooks 
using 2018-19 Wheatland-Chili academic and 
behavior data indicate our current data system and 
protocols are unable to inform instruction. 
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Year 1 Year 2 Year 3 Year 4 Year 5
Outcome Goal:
By June 2021, a usable 
data system will be 
available for teachers 
and district and school 
teams to use.

Outcome Goal:
By June 2022, 50% of 
teachers will be 
using data and the 
CRSE/DDI protocol to 
inform instruction.

Outcome Goal:
By June 2023, the 
District’s Committee 
Growth and 
Improvement will 
review disaggregated 
data to address 
disproportionate 
outcomes.

Outcome Goal:
By June 2024, there 
will be a 5% increase 
in performance data 
when compared to 
2022-2023 data as 
measured by 
“measures of interim 
progress” in ELA and 
Math, as established 
by the New York 
State Education 
Department District 
Accountability.  
Disciplinary referrals 
and suspensions for 
Black and Latino/a 
students will decline 
by 10% by June 2024 
when compared to 
2022-2023 data.  
The District’s 
Committee on 
Growth and 
Improvement will 
continue to review 
disaggregated data 
to address 
disproportionate 
outcomes.

Outcome Goal:
By June 2025, there 
will be a 5% increase 
in performance data 
when compared to 
2023-2024 data as 
measured by 
“measures of interim 
progress” in ELA and 
Math, as established 
by the New York 
State Education 
Department District 
Accountability.  
Disciplinary referrals 
and suspensions for 
Black and Latino/a 
students will decline 
by 10% by June 2025 
when compared to 
2023-2024 data.  
The District’s 
Committee on 
Growth and 
Improvement will 
continue to review 
disaggregated data 
to address 
disproportionate 
outcomes.



 Identification and implementation with 
fidelity of Tier I research-based culturally 
relevant instructional practices in the areas of 
early literacy and math.
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1. STAR ELA Assessment – No black/multi-racial students 

received above grade level.

2. Early Literacy – 7.5% of black students make up the K-1 
population and 40% of black students scored within the 
low range.  Latinx students make up 9.29% of the K-1 
population and only 8.33% scored at the high level.
3. Accountability data shows that Black and Latinx
students scored below that of their white peers (ELA and 
Math).
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Year 1 Year 2 Year 3 Year 4 Year 5
Outcome Goal:
By June 2021, 100% 
teachers, 
paraprofessionals, and 
administrators will 
receive two half day 
trainings in CR-SE 
research based early 
literacy and math tier 
1 instructional 
practices.

Outcome Goal:
By June 2022, the 
percentage of Black, 
Multi-Racial, and 
Latinx students 
meeting grade level 
or above will 
increase by 5% as 
measured by STAR 
Early 
Literacy/Reading, 
STAR Math, Next 
Step Guided Reading 
and Math module 
assessments.

Outcome Goal:
By June 2023, the 
number of Black, 
multi-racial and 
Latinx students will 
increase achievement 
by 5% in both Math 
and ELA as measured 
by pre/post Math 
module assessments, 
STAR Early Literacy, 
and Next Steps 
Guided Reading 
Assessment. 

Outcome Goal:
By June 2024, the 
number of Black, 
multi-racial and 
Latinx students will 
increase achievement 
by 5% in both Math 
and ELA as measured 
by pre/post Math 
module assessments, 
STAR Early Literacy, 
and Next Steps 
Guided Reading 
Assessment.  

Outcome Goal: By 
June 2025, the 
number of Black, 
multi-racial and 
Latinx students will 
increase achievement 
by 5% in both Math 
and ELA as measured 
by pre/post Math 
module assessments, 
STAR Early Literacy, 
and Next Steps 
Guided Reading 
Assessment.  



 Develop and use a sustainable data model 
that informs instruction and decision making 
to address the disproportionate outcomes of 
students who are historically marginalized.
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1. Black students are 3 times more likely to be referred at TJ 
than white students at .59 more likely.  Black females are 5.5 
times more likely to be referred for discipline at TJ Connor 
than white girls at .19 likelihood.
2. Latinx students are 1.6 times more likely to be referred 
for behavior at TJ than white students.  Latinas are 2.2 times 
more likely to be disciplined compared to white girls at .19 
likelihood at TJ.  Multicultural students are 1.25 times more 
likely to be referred for behavior at TJ than white students.
3. In MS/HS 51% of all Black students receive a disciplinary 
referral.  43% of Latinx students at the MS/HS receive a 
disciplinary referral.
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Year 1 Year 2 Year 3 Year 4 Year 5
Outcome Goal:
By June 2021, tier 1 
behavioral multi-
tiered system of 
support will be 
reviewed and revised.

Outcome Goal:
By June 2022, 100% of 
staff will have 
knowledge on how to 
use tier 1 culturally 
responsive multi-tiered 
system of support, 
including Code of 
Character, Conduct and 
Support, revised SEL 
and restorative 
practices.

Outcome Goal:
By June 2023, 25% 
of behavioral 
referrals for Black, 
multi-racial, and 
Latinx students 
will be reduced.

Outcome Goal:
By June 2024, 50% 
of behavioral 
referrals for Black, 
multi-racial, and 
Latinx students 
will be reduced.

Outcome Goal:
By June 2025, 75% of 
behavioral referrals for 
Black, multi-racial, and 
Latinx students will be 
reduced.



 Develop and implement a structure centering 
student voice, family engagement, and input 
from historically marginalized families in the 
decision-making processes of the district, 
schools, and classrooms.
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1. The CRSE Core Group used the Culturally Response-Sustaining 
Education Framework Comprehensive District Self-assessment, 
in the area of Family and Community Ties to assess the district 
and scored 10.5/28 (38%).
2. The district scored a 0 out of 2 on the category of building 
rapport and developing positive relationships with students, and 
their families by learning about their interests and inviting them 
to share.
3. In the categories of working with families preemptively and 
reaching out into community-based organizations of various 
groups the district scored a .5 out of 2. The district also scored a 
.5 in exposing the students to the world beyond the home 
community and inviting families and community members to 
teach about topics that are culturally specific and aligned to the 
classroom curriculum and/or content area.
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Year 1 Year 2 Year 3 Year 4 Year 5
Outcome Goal: By 
March 2021, 100% of 
students and families 
of color will be 
surveyed to offer the 
district feedback on 
their involvement 
within the decision-
making processes of 
the district, schools 
and classrooms.

Outcome Goal: By June 
2022, students and 
families of color will be 
an integral part of 
district and school  
shared decision-
making teams, 
representing no less 
than 15% of 
participants (meeting 
proportionality).

Outcome Goal: By 
June 2023, 
students and 
families of color 
will be an integral 
part of district and 
school shared 
decision-making 
teams, 
representing no 
less than 20% of 
participants 
(exceeding 
proportionality.

Outcome Goal: By 
June 2024, 
students and 
families of color 
will be an integral 
part of district and 
school shared 
decision-making 
teams, 
representing no 
less than 20% of 
participants 
(exceeding 
proportionality).

June 2025, students and 
families of color will be 
an integral part of 
district and school 
shared decision-making 
teams, representing no 
less than 20% of 
participants (exceeding 
proportionality).
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